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Introduction:

The best way for language development to occur is for the language to be used. Every South African language has been used, some more widely than others, and unfortunately some have been discouraged from use and are in danger of extinction whilst others have become extinct. For a language to survive, it must be used for a wide range of functions. Were we to allow higher status functions to be limited to English and Afrikaans only, the other languages of the country would begin to whither and die.

The political transition in 1994 in South Africa led to the acceptance of eleven official languages. This acceptance was brought about through the drafting of a language policy that emerged from the subsection of Language Section 6 (1-5) that affirms the equality of languages.

1. The official languages of the Republic of South Africa are sePedi, seSotho, seTswana, siSwati, tshiVenda, xiTsonga, Afrikaans, English, isiNdebele, isiXhosa and isiZulu. 

2. recognising the historically diminished use and status of the indigenous languages of our people, the state must take practical and positive measures to elevate the status and advance the use of these languages.

We are one of a few countries to have so many languages recognised and our Constitution is groundbreaking - with good reason. The advantages of a multilingual society are numerous. Zanele Mbude, who works on the Project for the Study of Alternative Education in South Africa mentions the element of personal identity. She says that if we teach South Africa’s children only English, `we will turn them into little Englishmen who have problems with their identity, who don’t know who they are’ 
(italics mine). Learning is easier, too, if South African children are taught in their mother tongue,`…use of the mother tongue as the language of instruction in the early years of education has proven advantages especially where the development of cognitive faculties is concerned’ 
. The Pan South African Language Board (PANSALB) considers languages as resources as they incorporate `whole bodies of knowledge’
, carrying tradition and culture in the words, phrases, grammatical structure and rules.

But, as groundbreaking as the Constitution is, it will only be as successful as its implementation. This implementation is particularly relevant for children in schools who are able to learn in their mother tongues for the first time. In the formative years of childhood, an individual is greatly affected by what they read and so, to fulfil the promises of the Constitution is paramount. This development though reading is called `personal engineering’ by Rosey Bennett:

[Personal engineering] has to do with the growth and development of the child, his soul, his psyche…to learn to differentiate between the

facile or tawdry and the worthwhile…developing standards

which will be internalised and become a part of the whole child…

[and] of the discerning adult the child will become.

However, the reality is that South African children are not viewing multilingualism in a positive way. As a government document observed:

…high status has been given to those who use an international language, even when they are monolingual, whereas multilingual speakers of African languages have received little recognition for their communicative gifts and considerable knowledge.

Such higher status was once only applied to white monolingual speakers, but now these attitudes towards local languages are echoed elsewhere and include black monolingual speakers. In a recent article headlined, `English Versus the Rest in Battle for the Classroom’, African-language-speaking learners explain how they `hate’ their home languages and how useless they find them
. 

Thus the language policy has a battle to fight within a society that cannot see the value of African languages.  It is clearly to the advantage of the nation to become fully multilingual, and this will take time.

Publishers have a crucial role to play in encouraging multilingualism. They are the link in making the Constitution’s ideals reality by providing resources to the learners, as well as in retail, that fulfil those needs set out in Section 6. Publishers often bemoan the fact that there is not a vast reading culture in South Africa. At this moment publishers feel that they are caught in a catch-22 situation where to publish children’s books in African languages requires a market and there is none, and to create a market books have to be supplied. They say this is complicated by there being too few authors of African languages.
 

A way to create books in children’s mother tongues in order to expand the markets, and to do it in a cost efficient way, is to translate already existing texts into the languages in which they are needed. Doing this reduces production costs and makes the books cheaper to produce, and also to buy. As the publishing industry finds itself dealing with new dynamics within our new language policy, no research has been done solely on translation policies within publishing houses. This research report attempts to fill this gap.

Translation policy should follow national language policy, outlining how the objectives of the multilingual aims of the Constitution are implemented. Roles, procedures and issues appearing in a translation policy should reveal how publishers are progressing to reach these goals.

The motivation for this study arose when I began work on a dual language children’s book. I faced some obstacles with regard to the translations used and wondered how other publishers were dealing with these difficulties. I am not an African-language-speaker and wished to find out how others in my position ensured that the languages they published were of a high standard. However, this problem is bigger than just what non-African-language-speaking publishers do, it revolves around how all publishers produce high quality translations for South African children. A simple way to determine what quality of translations in African languages are being published is to analyse the translation policies of publishers and how these policies maintain high standards of translation. An example of where publishers stand today is the instance of the guidelines to orthography and terminology once provided by Department of Education and Training. The newest books used as guidelines date back to the 1980s. To produce contemporary and relevant guidelines today could aid publishers in ensuring their translations are adequate as teaching devices, whether targeted for the education or trade markets. However, the new language boards have failed to produce new standards. The old standards are still being used by few publishers, but not as a rule. Thus we find publishers following their own translation policies and, sometimes simple established practice in the hope of producing children’s books that will fulfil the needs of the market they supply, as well as the ethical obligation in meeting the needs of an emerging multilingual society. Such informal translation policy may not be adequate to meet our nations needs.

This research begins with the example of the problems I encountered as editor of dual English/ Sesotho children’s book. This will give a small indication of the challenges that publishers face in this line of work.  A discussion of the questionnaire follows, to outline the questions asked and the aims of each question, as well as to explain the theory behind the terminology. The responses of five publishers are given, followed by my recommendations for standards in policy and practices that would assist the publishing industry in producing high quality translations for children that appeal to them and also fulfil their role in building the readers’ psyche, cultural pride and language skills.

Problems found in translating:

 Tristan and Thobe bring Gifts to the Wedding:

When editing the book Tristan and Thobe bring Gifts to the Wedding I faced challenges that motivated this research. These problems follow to illustrate only some of what a publisher faces when translating children’s literature from English into an African language.

I am not a Sesotho speaker, so although I cannot verify the two linguists’ -Moromoholo and Senoko’s- choices, I have however, had them verified by a third Sesotho speaker. I do stand in the advantageous position of not taking any word offered by the translator and editor for granted but can ask, `What does this word really mean?’ I believe this coaxes the translator and the editor to examine their choices through justifying their translation over the other’s.

 The translator, John Moromoholo, is from Bloemfontein,  and the editor is Thabang Senoko, born and raised in Lesotho. Their relationship outlines how, although the two can speak the same dialect (but do not) one may put his finger on an idea, or word, or phrase that the other had missed.  In this case, both editor and translator were outsourced. 

The first discrepancy in the book was the word `sesesi’ to name a scuba diver. John (the translator) chose `sesesi’, but Thabang (the editor) chose the word `sequidi’ as it would explain the notion of a diver better according to him. `Sequidi’ means `someone who dives under water’, while `sesesi’ is `swimmer’. Swimmer is clearly not a diver, but the idea of someone diving under water is also broad. While Sesotho is not directly translatable from English, it is difficult to find words that fully explain something in Sesotho that is a complete idea in English.

Grammar also plays a part. For example, in English an adverb and an adjective could not fill the same space (if no verb was present), but in Sesotho there are versions for `How exciting!’ were equally plausible, one employing an adverb and the second an adjective. `Ho thabisa jwang!’ (the adverb version) and `Ho thabisa hakakang!’ (the adjective version) were the options, and both could have been used.

An example of the editor hitting the nail on the head where the translator had not, was the word/s for `fishing tackle’. John used `dintho tsa ho tshwasa’(the general term for the paraphernalia associated with fishing)  to explain the idea while Thabang used `dilope’(literally, `fishing tackle’)- one word.

As Ithemba! Publishing has no formal translation policy or style sheet, the translators determine their own levels of language. John thought it would be better to use the more easily understood word, `pakela’ for `pack’ while Thabang argued for the more linguistically correct, `ho phuta’.

Sesotho contains some anglicised words that are now standard Sesotho words, like `foroko’ for fork. However `duvet’ is a new term to the language and neither John nor Thabang opted for the easily modified  `duveti’ but chose to explain the concept. But Thabang expounded upon it more. John called a duvet a `dikobo tsa masiba’(explained to me as `blanket of many layers’) while Thabang went with `dikobo tsa masela a kentsweng masiba kahare’(explained as `blanket that is filled with feathers in layers’). The word `cassette’ appears later and John used `khaseteng’- but it was too anglicised for the editor, and Thabang’s `lebateng la khasete’ replaced it.

As Sesotho speakers originally did not live near the Cape, the dilemma arose as to what to call Table Mountain. While it is not a phenomenon traditionally involved in the Sesotho language, today most Sesotho speakers will know of the mountain’s existence. Thabang explained it by saying `Thaba ya Tafole’ but John argued that that would be like saying `bread and cheese’ (`Thaba ya Tafole’ is actually `table of mountain’) and not `bread cheese’ like `Thaba Tafole’ would do, and John felt that it would be understood better as a concept and not explained in two ideas, as in `Thaba ya Tafole’.

The subtleties of language come into play; which is what makes linguistic choice so integral to translation, especially in the case where readers are learning from the text. When a heron catches a frog in the text, `tshwasa’ was chosen to depict the action as it means ` to catch with the intent to kill’ and `tshwara’ - `to grab’ – was dropped. One character built a sandcastle and the word `paleisi’ or `palace’ was exchanged for `qhobosheane’- castle or fortress. In another instance the characters `wandered’ along listening to music. The translator chose `di itsoka’ which is `danced’, and it was replaced with `di ithapolla’ that means `wandered’. A similar scenario was removing `emetse’, which is `waiting’, with `lebeletse’ that is `expecting’, when the latter was really needed.

John explained, in yet another case, that `little stones’ are `ka majwe a manyane’ but Thabang thought of `majwana’ that explained it in one word.

At other times synonyms were bandied about (and in confusion as to what was correct- a third person had to be called in) such as when `shebana’ was pitted against `tadima’. The English reads: `…they stared into the jaws of a crocodile’. The editor claimed `shebana’ meant `to look at each other’ and `tadima’ meant `to look at, to contemplate’. The translator disagreed and saw the two as being the same as saying `petrol’ or `gasoline’- the same, just different expressions chosen by different people.

Such difference of opinion regarding translation are inherent in the job. The quality of John’s translation was good, and cannot be judged by the discrepancies found in editing.  These discrepancies, however, bring forward the fact that no matter how good a translation is, it a still subjective process and can be changed, and the publisher has the final word on what choice is printed.

The Questionnaire:

The Structure:

Interviews were undertaken, in order to ascertain from five publishers the policies used by the publishers in translating children’s books from English into African languages. Questions were posed to publishers regarding their translation policy and followed the process of book publishing from how the publishers determine which texts to translate, through to which markets the texts are bound to end up. 

How publishers deal with the fluidity of African languages will be a main concern, and in this vein of fluidity of languages, questions will cover how the translation incorporates cultural context, modernisation, the use of alliteration and other language devices as well more of similar linguistic issues that determine the reception of the translation by the target readership. These issues are focused upon as they have surfaced in informal interviews with publishers by myself before, and seem to be the problems faced by publishers translating for children from English into African languages. The aim of this questionnaire was to gauge how publishers in different companies translate works for children from English to the African languages.

Most publishers answered by fax or e-mail as this research occurred around the time publishers are submitting work to the education departments, and others were too far away for me to interview personally. Others answered in interviews that followed the structure of the questionnaire.

The questionnaire begins by determining the publishing house’s output of children’s translations, and then follows the footsteps of the publisher, from choosing a suitable text for translation, to the market at which the book is aimed. All questions were designed in order to determine the translation policy of the company of the publisher. The questionnaire in full appears in the appendix. 

Choice of text:

This section investigates the broader picture of who in the company deals with the translations, what guidelines they use and how texts are chosen for translation. The  research used to determine these guidelines is also asked for.

Translator:

The everyday dealing with translators is scrutinised here, from how the translators are chosen and trained to how the publishing house interacts with the translators.

Translation:

This section focuses on to the detail of linguistic choice. This facet of translation is important in the educational dimension of children’s literature as the language of the translation is what the reader learns. Who in the publishing house is the safeguard of these standards is investigated.

This section was guided by the book, Children’s Fiction in the Hands of Translators, by Göte Klingberg
, a Swiss linguist who investigated the challenges in translating Alice in Wonderland and other children’s books in and out of the languages found in Northern Europe, but mostly in English and Swedish.  He found there to be categories of translation problems pertaining to linguistics, which I have included. I have expounded upon them as translating from English into the African languages in South Africa has unique problems, such as the linguistic one of being in different language groups, and others such as the translation’s   position in the political situation of South Africa’s history where translations play an integrating role. Translation study has unique terms that are customarily used. Besides those outlined below, a `source language/text/culture’ is the language in which the original text appears, or the text itself and the culture appearing in that text, while a `target language/text/culture’ is the language into which the text is translated, that text itself and the culture that is relevant to the language of translation.

The language issues are:

· Cultural context adaptation: this question is pertinent in South Africa today, as to translate from English into an African language means a cross-over in cultures. Children’s books often deal with lessons in relationships, values and tradition, and the choice must be made whether to carry to the reader the source culture’s message or an adapted message found in the target culture. Linguistic choices on a different level must also be addressed in terms. For example, register (do you adapt a text from English to Sesotho to include `morena’ when a child addresses their grandfather once translated?) and gender roles (do modern target markets want less limited roles for the respective sexes than what is traditionally portrayed?) that differentiate from culture to culture and within cultures over time.

A second part to the question enquires what the publisher/editor chooses to include or adapt regarding cultural practices (games, customs, mythology and other culture-specific practices) of the source culture and the target’s culture.

An example is of the owl, which is a symbol of wisdom in western cultures, and would be represented as such in the source text. In contrast an owl is seen as a symbol of doom in some African cultures, as represented in the target text. A publisher could retain the wise owl from the primary English in the spirit of the text maintaining its Western identity, thereby encouraging cross-cultural learning and tolerance. Alternatively, the publisher could adapt the owl into a different symbol of wisdom that would appear in the African culture, featured in the target text. Modifying the text would ensure the readership identifies with the translated text. Modifying text has further implications with regard to illustrations, which play a large part in children’s literature and altering them is expensive.

· Modernisation: Urbanisation in South Africa, along with their influences, have created a fluidity in African languages where combinations of languages are spoken in a mix and some `traditional’ language use is left behind. Investigating the extent that texts are `modernised’ determines how publishers choose which word to use - the traditional or modern. An example is the two words for `blanket’ in Nguni group languages: one that indicates the blanket worn as clothing, and the other which is used on a bed. Does the urban market know which is which, or does the publisher simply use one of the two, or use a completely new word? The publisher must instruct the translator to use the word that fulfils the translation’s objectives to reach the market in their own language, or to educate it about past traditions.  This has repercussions further than words that have changed over time, to words  that have been acquired from other languages. `Duvet’ was the example in the Tristan and Thobe bring Gifts to the Wedding that was given above.  Continuing from that is the notion of `anglicising’ words, that is, using the English word to fill a gap in the target language, albeit in an adapted form. How translators deal with this as well as the editor’s reaction to it, is the topic discussed in this question. 

· Versioning and mistranslation:

This question asks if the publisher sees most of their translations as being as close to direct translations as possible, or translations that have changed in order to maintain the essence of the original story. The second instance is known as a `version’ and not a translation. The extent that the publisher allows the translator to change, adapt or omit text in order to maintain the atmosphere of the original, pertains to `versioning’.

· Purification:

This occurs when the values found in the source text are changed to meet those of the target’s. If, for example, a character performs some deed, or speaks in a fashion unacceptable in the target culture, it may be changed to meet the market where they are, without changing the direction of the story.

· Figures of speech:

To ascertain how assonance, alliteration, onomatopoeia and other figures of speech appear in the target text, and if equivalents are used to maintain the function of speech, adapted or omitted.

· Names with a second function: 

This is similar to the above question: where names of characters have a role in portraying their characteristics, and rely on being translated into a word that will also give away the character in the target language, should the publisher maintain it?

· Idiom:

The translation of idiom can be problematic as some translators translate them directly, or from the source into the target language unable to find equivalents within the target language. Does translation policy deal with idiom?

Motivation:

The final question asks the publisher what the company’s motivation is behind the translations, e.g; to maintain tradition, to make profit, to make an educational contributions or other objectives the publishing house may have in publishing translated children’s books.

Five publishers participated in the research, three larger corporations called Macmillan, Pearson Education and Shuter and Shooter, and two smaller concerns called Potyi Books as well as Ithemba! Publishing. As the size of this research limits the depth of investigation and the sample size, my findings can only highlight telling trends.

The Publishers’ Responses:

1. Macmillan:

Denise Diamond, Publishing Director and Mandla Basila, the publisher of Sesotho books, were interviewed with contributions from Etienne Dorfling, a publisher. 

According to Diamond, Basila and Dorfling, Macmillan produces 200 titles a year, 97% of which are for educational purposes and a very small percentage of these are translated, from foundation phase through to tertiary level.

Choice of Text:

From what textbook requirements the education department puts forth, the different language publishers, such as Mandla Basila, decide which texts are appropriate for translation. This process is aided by what the `sales guys’ determine as good sellers, and how the trailing samples do at schools where the publishers test the samples. Different print runs do exist, not to cater for urban versus rural markets but rather different regions, for example the Setswana books for Northern Province are different to those for Botswana. It used to be that the apartheid government would determine the translations and buy all the stock- however, submissions and of the new system textbook selling has changed that.

Translator: 

Macmillan outsources their translation work by finding qualified, older speakers with proven experience. This is done to avoid speakers who have integrated other languages into their own. The translators are chosen by and dealt with by the publisher.  These translators are not trained, but usually the publishers and translators brainstorm and produce a `version’ of the primary text that, although is not directly translated, meets the same objectives of the source text by keeping with the original ethos. Then the translation is left in the hands of the translator.

Translation:

The finished translation is then outsourced to an editor, who is chosen in the same manner as the translator. No policy is followed; it is established practice.

In the apartheid era the Department of Education and Training  published guides to orthography and terminology of which some were last printed in Northern Sesotho (Pedi), in 1988. Setswana was last printed in 1989, and siNdebele, in 1990. Some guidelines, such as the isiZulu, were not endorsed by the government but were used and remain in use.

PANSALB is meant to be setting the new standards, but has `lost track’ according to Etienne Dorfling. For example, the siNdebele board is productive, but only relates their work to a select circle of individuals.  Originally each language was meant to be assigned to a university, but this has not happened. Due to this the University of the North has taken up the cause of marginalised languages, like the 23 dialects of North Sesotho, to prevent them further declining by neglect.

In Botswana, language boards are operational and ensure that standards are met, for example, that the accents on the words are correct (even though Macmillan, which supplies the books, feels that children should learn to read with or without the accents).

Macmillan approaches the South African National Language Services (under the Department of Arts, Science and Technology) for technical terms in different languages. 

Language issues: As said before, the translations are often really `versions’. As children’s books are illustration-centred, the `versions’ will remain true to the pictures and also to the objective of the original text. Fiction is usually `versioned’ and is more informal, than non-fiction that is translated as strictly and formally as possible.  

It is found that it is easier to translate within a language group, or from English into the African languages, than across the African language groups.

Cultural context adaptation is dealt with through the creation of `versions’ where old traditional systems   are `not worried about’ unless it is imperative to the purpose of the work (for example, when catering for a rural market). If explanations are needed, they can be given in the teachers’ guide. Issues like traditional register are taken into account but so is the relevance to the source culture, for example, to address someone by their surname in African cultures is seen as respect, but can be seen as confrontational in Western cultures. The needs of the market and social etiquette will determine what is chosen.

Differing cultural practices are considered, if it is possible to work around the pictures. Working with the example of the owl, these publishers felt that the animal would be changed.

The fluidity of African languages is taken into account. The rural market finds it `insulting’ not to be given modern words in a text. The importance of the role of the word, like the `duveti’ example, will be judged as well as its correlation to the picture (could it just be replaced by the relevant African language word for `blanket’?). But on the whole, the modern is chosen.

Coining and anglicising words in the translation does happen, with no checking or policy to guide the translator. However, footnotes explain the word, or the explanation appears in the teacher’s guide.

As mentioned before, mistranslation occurs through `versioning’ to maintain the original atmosphere. However, `purification’ does not occur- the primary culture’s value remains in the text but can be explained in the teachers’ guides.

Figures of speech are usually changed into an equivalent in the target language. They will be replaced unless there are none to be found in the target language. Poetry has been found to be too difficult to translate (although it is done). The biggest problem faced by these publishers is idiom. Often there is no equivalent in the target language with which the idiom can be replaced, or the translator has directly translated the idiom from one language into the other and lost the meaning.

Names that have a second function, for example, that portray character, are dealt with in the same manner as figures of speech.

Motivation:

Macmillan’s motivation behind translation is its perception there are not enough authors to produce literature in the African languages. They hope their work will promote a reading culture and this will produce authors in the future.  

2. Ithemba! Publishing:

Ithemba! Publishing is one of the tiny sole-proprietor publishing houses in South Africa. The publisher is Bronwen Jones and she wears many hats in order to publish her books. Bronwen has a limited budget with which to work, so her output varies from year to year. All Ithemba! books are dual language (the story appears first in English, then below on the same page, in another language) and include children’s books, adult literacy and colouring- in books. All books are focused on retail, with education as a secondary market.  Ithemba! translates its books into African languages, but also into others, such as Welsh, French and continental African languages such as kiSwahili.  Ithemba! is where I completed my internship for my degree, and was the inspiration for this research, and the origin of the examples from Tristan and Thobe bring Gifts to the Wedding.

Choice of texts:

Ithemba! translates texts already written and developed within the company, so texts are not  chosen but developed. The language choice of the translation is based on `perceived potential markets’ seen by the publisher. Market research consists of informal surveys including `talking to people’. Different print runs of the different language editions of each book results in 800 to 1000 books in each language, but Ithemba! has experienced problems with producing  excess quantities of languages that do not sell, and not enough of those that are easier to sell. As Ithemba! focuses on retail, the only guidelines it follows are those sent through the Publishing Association of South Africa (PASA), but have found these to often be `out of touch with reality on the ground’. 

Translator:

Translators are outsourced to people with a `reasonable’ education level and with an understanding of the need of the text to be `child-friendly rather than academic - purist’. These translators must `ALWAYS be first language speakers and would need BOTH their parents to be speakers of that language’. These translators are briefed on the age-group of the readers, size constraints of the page, where they can `take liberties’.  There is a song featured at the end of every children’s book, and as song lyrics often are not grammatically or linguistically whole, the author is asked to fit the translation to the music. This is particularly relevant as almost all the other languages are less compact than English (the source language to date).

The translators are trained throughout the translation process by consultation and sometimes through negotiation. This is preferably done face to face, not through post, e-mail or by telephone conversation. The translation is then edited by someone chosen by the same method as the one taken to choose a translator.

Translation:

The level of language difficulty, dialect and so on, are chosen by the publisher and translator together. There is no policy, but as each book is different, the process relies on the publisher’s previous experience.

As the aim of the children’s books is to enable the reader of the one language to learn, or at least, follow the other language, as much pure translation as possible is attempted, that is, not direct translation but remaining as close to the original text as possible. However, this is not rigid and relies on the reader being able to navigate the second language.

Language issues: With regard to cultural context adaptation, the publisher tries to be modern rather than `archaic’ as she explains, `there is no point using an ancient term for `basket’ if half the current Zulu population would have no idea what the word means.’ This applies also to gender roles, register and so on. Cultural practices are not something Ithemba! has to deal with as the primary text is developed by the company and avoids this issue, although not consciously. The children’s books usually depict  modern South African life without bias; for instance, the black and white families catch a mini-bus taxi together in Tristan and Thobe go to School. In the case of the Tristan and Thobe series, though, the stories are based on two real children so they cannot be seen as excessively idealistic. 

The modernisation of words is left to the translator as a creative contributor, his or her role is not limited to `human dictionary’. The publisher feels the modernisations in the translations will simply reflect the translator’s background. Words will be anglicised if there is no physical space for explanatory phrases, or if there is no equivalent in the target language. The example given was that there is no Zulu word for `toys’, so the urban Zulu word, `thoysi’ is used.

`Versioning’ does occur to maintain the gist of the original text. Purification does not occur. Figures of speech will be maintained, if the translator is skilled enough to adapt it to his or her language. Names with a second function are pointed out to the translator and explained in order that the translator will incorporate it into the translation. Idioms are easily dealt with according to this publisher who finds the similarities between cultures and their idioms and cultural history to be greater than what is generally perceived. If, however, the idioms of the two languages cannot be matched, the source text can be changed as the books are small enough to alter text during production to correlate words. 

Motivation:

Ithemba!’s motivation for their translations is its motivation for their existence. The publisher says, ` We wanted South Africans to be able to talk to each other - from language and cultural understanding comes tolerance and progress. Then we looked in a wider context and saw a need for South Africa to recognise its role as part of the African continent (hence KiSwahili, French and to a lesser extent, German, translations- and eventually Portuguese, Bemba, etc.)’

3. Pearson Education:

Veronica Language, trade publisher, answered these questions on behalf of Pearson Education, a Maskew Miller Longman company. In Language’s section of the company, Afrikaans is the language most translated into, thus her answers follow Afrikaans - one of the languages this research regards as African.

Pearson Education is divided into four lists: Professional, Adult Education, Higher Education and Trade. In the trade section alone, new titles number between 60 and 100 per year. The main output of the company is the Home Education category, and secondly children’s literature. The company has ` a fine blend of both’ education and retail publications selling, amongst others, education products to the general trade and are agents for Ladybird. Translated works originate from their extensive Home Education list. Translations vary, last year clocking up 40% of their output, while this year only about 25%. Children’s translated works takes a 22% share of this. 

Choice of Text:

Texts for translation are chosen by the publisher in co-ordination with the Sales and Marketing Manager and approved by the Director in the absence of a Publishing Manager, who usually fulfils that role. Sales histories, market trends, best-sellers and gut-feel are taken into account when deciding which texts are translated. Pearson uses quite informal research in conjunction with sales figures.

As Pearson caters for the general book trade, mass market retail sales are focused upon. The guidelines of the education departments play a substantial role in Pearson’s book production.

Translator:

Pearson uses both in-house and outsourced translators who are chosen by the publisher and/or project manger. Sometimes authors suggest possible translators, depending on the title in question.  Then the translators are briefed in the same manner as the authors, and trained in workshops. There is a book editor who edits the translations, while the publisher, or editorial or project manager, deals with the translator.

Translation: 

A style sheet is used to maintain the correct levels of language difficulties and dialect choices and so on.  This style sheet would have been agreed upon by the publisher and/or the editorial team, as well as the translator. Feedback from the marketing and sales department in terms of what is needed in the market is `also valued’. 

There is no policy within the trade list, so established practice is followed. `Versioning’ will be accepted depending on the kind of product and the objectives of publishing the text.

Language issues:  As the publications Language deals with are Afrikaans the notion of translating between cultures diminishes as both English and Afrikaans cultures are often seen as Western, and quite similar in many respects such as that which pertains to lifestyle choices.

With this similarity of culture, the considerations for cultural context adaptation, cultural practice, fluidity of language and anglicised words, are not relevant. Modern Afrikaans is used, however not slang, and Purification does not occur. Figures of speech are maintained in their original form as much as possible, or modified when there is no other option. Like Macmillan, Pearson avoids translating poetry. Translating words with second functions, is not as difficult to deal with as equivalents are easily found or created. Idioms are simply replaced by the Afrikaans equivalent.

Motivation:

The trade division of Pearson does not use a formal policy in translating texts but aims to provide its readers with `up-to-date, modern translations’ within their budgets. They like to `offer readers the same quality as the original’.

4. Potyi Books:

Heather Moore and two of her colleagues spent the last year developing a grade 1 graded reading series, writing in three languages simultaneously. They wrote using a strict list of words already used and limiting the number of new words to be used in each book. The series is in English, Afrikaans and isiXhosa. The illustrator was treated as a co-author, `writing’ the pictures as the words appeared. Potyi Books published 18 foundation phase reading titles last year.

Choice of text:

As Potyi develop the primary text simultaneously with the target texts, it is no longer choice of text but design of text, or in other words, the books are written to meet the need of being translatable. The three co-authors design their books to be easily translatable while meeting the requirements set by themselves for the readers’ education. 

No research has been done, but the need for those books was perceived by one of the three authors who works with an non-governmental organisation in townships schools. A `glaring gap’ of a foundation phase reading scheme in African languages, developed for African learners was evident. Possible different print runs have been facilitated through the books’ writing, which is already deliberately easy to translate into other languages. Although Potyi has not formally followed any standards set by the Western Cape Education Department, its work has met an enthusiastic response from the Department as well as from teachers.

Translator:

The translators are in-house, as they are the co-authors themselves, but the editors are outsourced. Maskew Miller Longman had bought the books from Potyi and will fill any further translation needs. Any editing translators are briefed by the authors as to the ethos and objectives of the books, then given a list of words that can be used in the books, which increases incrementally with each book. These words have to be made use of and reinforced. The visual text is also provided to contextualise their translations. Each author/translator deals with their relevant editor. Although the translation is created through the author/ translators, the editing translator’s suggestions are seen as valuable.

Translation:

The standard of language difficulty is determined by the books being in a reading series. Word lists are used to make the increase of vocabulary, tense and structure difficulty increase over the increasing levels. Appropriate choice of dialect and colloquial style is addressed by the author and editing translator. Problems have emerged regarding science terminology that has still to be standardised in the African languages. 

The company uses the policy of translations being done simultaneously to ensure reading level difficulty is consistent and associated problems can be avoided or anticipated and dealt with. `Versioning’ occurs on occasion. 

Language issues: Words pertaining to the different cultures are used. The example used is that `ubuthi’ and `usisi’ and `boetie’ and `sussie’ are fine in isiXhosa and Afrikaans but not English, so therefore the characters are not called brother and sister in English bur are addressed by their first names.

“African culture” has, otherwise, precedent with regard to cultural practices as the market consists of African readers. However, the authors attempt to maintain a `universal child’ and deal with issues and situations not specific to any culture, whilst still being set in an African environment.

Fluidity of language is dealt with by using modern, appropriate words. Besides the problem of mathematical and scientific terminology, the company has not met any need to anglicise words. In anticipation of this possibility, the authors would consult teachers and language policy. 

`Versioning’ is rare as the three texts are written concurrently, and adjustments are made continually to match them, ensuring the essence is the same. The need to do this arises in a multilingual classroom where the books might be available in a number of languages. It is also a consideration to maintain the books at an equal status and level of difficulty in all languages.

Names with a second function have not been encountered and there is, therefore, no policy. This also pertains to idiom. 

Motivation:

The motivation behind Potyi is, like Ithemba!’s, the reason for their existence. Moore states, ` The vision behind Potyi Books was to develop reading books that had their equals in African languages as well as English and Afrikaans. For this to happen, it was essential that we wrote the books the way we did, and did not follow common translation practice’.

5. Shuter and Shooter:

Leanne Williamson is a publisher at Shuter and Shooter, and  publishes one to two titles per year in educational textbooks. Up to three titles in Leanne’s division each year are translations. She does not speak any African language.

Choice of Texts:

Texts are chosen by a publisher in conjunction with the managing director. These choices are based on sales figures and written and translated with the guidelines of the provincial evaluation system in mind. Different print runs are not considered as Shuter and Shooter does not find this to be financially viable. 

Translator:

Translators are freelancers who are chosen by the publisher, who is aware of their availability through `word of mouth’. The publisher briefs them his/herself, and the translation is then left in the hands of the translator. Translators are not trained.


Translation:

The level of difficulty is set by the publisher with the translator, as the publisher works independently in establishing his/her own practices. A `consultant’ edits the translations, also freelancing.  Publishers rely on `content specialists’ to check the content of the translation and a `language specialist’ to check the language. Meaning is valued over translations that are strictly and formally translated. 

Language issues:  Leanne relies upon the translator and consultant to be correct as it `is impossible for a publisher who does not speak the language to do this or judge whether [the translation] is correct’. The publisher also relies on these people to advise on how to deal with cultural practices. 

The publications are for the `younger generation’ so modernisations are the norm as the publisher tries to make the translation as ` relevant as possible to their world. Their aspirations are respected but the reality of an underprivileged rural environment also has to be accommodated.’ Anglicised words appear to retain the meaning of the text to the extent of one of the latest books `puts in an English footnote where the word is used extensively in English by all groups as education terminology’. 

Purification is limited by the dictates of the education departments’ requirements. Text needing to be changed are modified from the original or replaced if it cannot be modified in the target language, while idiom is left in the hands of the translator. 

Motivation:

The demand in the education system fuels Shuter and Shooter to produce textbooks. Leanne feels that `it is a great sadness that children are freed to learn in a second language from grade 4 onwards as it prevents real learning but tradition, parent pressure, etc. dictates market demand for these textbooks in English…. But schools/ provinces do not request books in the main languages beyond foundation phase and so publishers cannot afford to produce them.”

Findings:

Recommendations:

Translating children’s books from English into African languages in South Africa presents challenges, common to all.

Perhaps to differentiate between the needs of fiction and non-fiction would assist publishers in their work. It is recommended that publishers follow Macmillan’s example in non-fiction needing to be a much more formal and precise translation than the fiction, which can be `versioned’ and informally translated to retain the beauty of the source text. Retail and education overlap in many ways in the children’s book publishing world for even the retail children’s non-fiction fulfils an education purpose, and this should be taken into account.

The first, and most logical step in translating children’s books is to have a publishing team that speaks both languages whether or not at the level required by the translator (that is, besides the translator who must speak the languages at the highest level).

Choice of Text:

 Perhaps the best way to ensure that the chosen text will be usable in the market intended once translated, is to develop the source text. To develop this text in a workshop fashion, with all contributors playing their part, the source text can be written at the correct level of difficulty, with the correct vocabulary as well as an illustrator `writing’ the visual text, as done by Potyi Books. 

If a publishing house is unable to do this, the old tried-and-tested method of selecting a text based on the intended market and objective within the market is the other possible route. However, pitfalls do emerge, as experienced by Macmillan. A few years ago Macmillan was commissioned by the current Gauteng Education Department to expand upon an English grammar book into the African languages. It failed dismally as the text centred around pictures that followed the progression of learning the English language.  As languages do not follow the same development of sound, grammar, sentence structure and so on, it was an impossible task. Simply, language books are not translatable due to this fact. 

Translator:

The choice of translator is a very important step in securing a viable translation - particularly if the publisher is relying on him/her to be the determinant of the translation’s standard. From the experience of Shuter and Shooter, it is best to have a publisher who speaks and writes the target language, although it is not essential. 

 The trend among big and small publishing houses is to employ a translator who has experience, is relatively old in age and not speaking their language interspersed with the contributions of other languages. 

This method relies on translators who have grown up speaking an almost `pure’ language and will not be feasible in the future. Today, children grow up mixing with other language speakers, especially in the urban environments, where many languages are used together. In the near future younger translators will need to be found, and possibly only translators with translation degrees will be feasible. The educational aspect of children’s books emphasises that children should read their language without the slang and colloquialisms that are inherent in today’s spoken language, in order to learn.

In-house training and testing of translators may be the best way to train translators, who should be considered as a creative input, as at Ithemba!,  and will be a part of the development of the texts.

A telephone conversation with Shuter and Shooter publisher Leanne Williamson uncovered that the company is changing its methods of dealing with translation policy.  Shuter and Shooter has now put in place a translation logistics co-ordinator who liases between the publishers and translators. This frees the publishers to concentrate on their specialisms, while maintaining standards within the translations through the co-ordinator who can concentrate on these matters. The co-ordinator can then manage time-frames, budgets, briefs from publishers, as well as the choice, training and development of in-house and outsourced translators. This co-ordinator deals with all language translations and may be the best way of managing translations in the larger companies.

Translation:

Versioning is inevitably how many children’s books are translated. As the objective of the publication comes into play, the more informal literature is definitely `versioned’ but the formal non-fiction is firmly translated. This is correct as the readers are learning the basics of grammar, sentence structure and other language devices that must be correct in each language for the reader to develop.

The language issues are also mostly uniformly tackled, and the objective of the publication in each individual case determines how each issue is dealt with.

Dealing with cultural context adaptation depends largely on the market but in the huge urban markets, the deliberation to change text seems to be largely irrelevant as the modern holds out. 

Featured cultural practices are changed, if possible (largely depending on the illustrations) but can be used as a learning device, teaching readers of other cultures. This is imperative in South Africa where cultures have been separated for so long and need to be re-acquainted with each other.

Modernising words is also the norm. As Ithemba! says, there is no use in using a `pure’  but antiquated word that no-one in the target market  will understand. The fluidity of African languages must be taken into account when catering for the readership, but without slang or colloquialisms. Anglicised and coined words are widely used, and are a part of this fluidity. Footnotes and explanations in teachers’ guides explain their use in the inevitably of their need. 

Purification of the differing cultures does not occur and rightly so. Linked to cultural practices, reading about other cultures encourages tolerance. 

Communication with translators is the only path to effective use of figures of speech. The translator has constructive contributions to make, and is not simply there to directly translate but make the target text as valuable and engaging as the source text. If work-shopping with and briefing your translator is successful, finding equivalents for idioms, alliteration, onomatopoeia, names with second functions and other figures of speech should be a part of the translator’s process, as is finding other options when equivalents do not exist.

Potyi Books and Pearson Education both used style sheets in lieu of standardised orthographies and terminology guides. Stating the levels of language difficulty, the listed vocabulary at each reading level, the anglicised and coined words used by the publishing house and the limit to the number of new words at each level will standardise and clarify the work of publishers, editor, author and translator who should all contribute to the making of the style sheet. The input of an outsider who understands the ethos and motivation of the publications, for instance, a language professor, can only add to the value of the style sheet.

Perhaps PANSALB should be actively motivating and supervising the creation of language standards by the various universities. To have academics and experts in the languages to be the custodians of language would ensure that languages are nurtured and maintain their full complexities and magnificence and not pale into a hybrid of intermingled languages. This should least prevent the various dialects and minority voices from being lost.  However to rely upon PANSALB would be impractical and to rather turn to the SA National Language Services is the route that has satisfied Macmillan. 

Conclusions:

Taking into account the importance of children’s literature and the role it plays in developing the child as a thinker, a citizen of their society and as a creative individual , the translations of children’s literature is important.

In order to fulfil the needs outlined in the Constitution, translations in African languages need to recognise the equality of all languages in South Africa, encourage reading in mother-tongues and develop the psyche, mental growth and individuality of the child-reader.

Ensuring that a publishing house is consistent in delivering high quality publications that contribute to a collective of high quality translated children’s literature will bring the Constitutional ideals closer to reality. A sound translation policy that guides publishers is imperative to create a national standard where learning is facilitated through consistency and where publications of lesser quality can be easily detected. 

Appropriate texts, qualified translators and translations filled with food for the mind and soul underpinned by strongly motivated publishers will ensure that what is groundbreaking on paper is also groundbreaking to every South African child reading a translated book in his or her mother tongue.
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APPENDIX:

Questionnaire:

Please fill in the answers to the best of your knowledge- the questionnaire has been formulated so that smaller publishing houses can respond. If you feel that you need to adapt its structure to your situation, please feel free to do so.

The aim of the questionnaire is ascertain what problems publishers face when translating children’s books from English into the African languages in South Africa, and particularly the policies publishing houses have developed to deal with those problems and create quality books. Any additional comments would be welcomed.

1. Company Name:………………………………………………………………….

2. Name:………………………………………….tel:……………………………..

3. Titles per year:……………………………………………………………………..

4. Main output: (ie: fiction, adult, etc):……………………………………………..

………………………………………………………………………………………

5. Retail or education focus?…………………………………………………………

6. Percentage of output translations:………………………………………………….

7. Percentage of translated works for children:………………………………………

Choice of Texts:

8. Who makes the decision of which text will be translated? What position do they hold:…………………………………………………………………………...

………………………………………………………………………………………….

9. What criteria do they use? Is it in a policy, or gut-feel, or established practice? Eg:  Do best-sellers get translated more often? …………………………………………

……………………………………………………………………………………..

………………………………………………………………………………………….

10. Market research: how is it done (eg: focus groups, surveys, sales figures)?: ………………………………………………………………………………………………………………………………………………………………………………

11. Are there different print-runs to cater for different dialects, regions and so on? Are smaller markets catered for?………………………………………………………..

  ….………………………………………………………………………………….

12. Are the guide-lines of the education department taken into account, if the focus is on retail?: ………………………………………………………………………….. ……………………………………………………………………………………..

Translator:

13. Does the company use in-house, or outsource?:……………………………………

14. Whose choice is the translator? How are they chosen?:……………………………

       …………………………………………………………………………………………

15. How are they briefed? Is a policy used, or an established practice?: ……………..

………………………………………………………………………………………….

…………………………………………………………………………………………..

16. Are they trained?:…………………………………………………………………

17. If so, how?:………………………………………………………………………….

….………………………………………………………………………………………

18. Who edits the translation?:………………………………………………………….

19. Who deals with the translator?:……………………………………………………..

20. How much of the translation chosen is by the translator him/herself?:…………….

…………………………………………………………………………………………………………………………………………………………………………………….

Translation:

21. Who sets the levels of language, the choice of dialect, and so on?: ………………

……………………………………………………………………………………………………………………………………………………………………………………

22. Does the company follow any translation policy, or is it established practice?:…

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

23. Is the translation more of a version than a translation in order to maintain the text’s meaning?…………………………………………………………………….. ………………………………………………………………………………………

24. Language Issues:

· Cultural context adaptation: how does the editor deal with differing language practices of the source and target languages? Eg: gender roles, and register, eg: calling a man `morena’ as to show  respect: ………………………………………………………………………………………………………………………………………………………………

And, on that note, how does the editor deal with cultural practices and beliefs like mythology, games, customs and so on, that differ between the two cultures? Eg: an owl being wise to Westerners, but a symbol of doom to some African cultures.:…………………………………………………..

………………………………………………………………………………………………………………………………………………………………

· Modernisation: considering the fluidity of African languages today in the context of urbanisation, how does the editor deal with `traditional’ or `old-fashioned’ words and the inclusion of new words? Eg: the differences between a blanket that you wear, and the kind that you put on a bed, that differ in some African languages. Or do you use and explain the word `duvet’?:…………………………………………………………………………………………………………………………………………………… ………………………………………………………………………………

Does the company anglicise words, and if so, what policy do they follow in order to do so?: …………………………………………………………

………………………………………………………………………………………………………………………………………………………………

· Does the company allow mistranslation or `versioning’, or the changing of the original text, or keep the essence of the text intact?:………………….. ………………………………………………………………………………

     ……………………………………………………………………………….

· Purification: Does the company `purify’ or change the source language’s values to suit the target language’s values?:  …………………………….. …………………………………………………………………………….

………………………………………………………………………………………………………………………………………………………………

· How does the company deal with rhyming, assonance, alliteration, onomatopoeia and other devices often used in children’s literature? eg: do you replace the original with well recognized devices from the target language, or modify the original?: ………………………………………… ………………………………………………………………………………………………………………………………………………………………

· How does the editor deal with names that have a second function, for instance, to show a certain characteristic? How does the editor change it into the target language and ensure the meaning is not lost?: ……………………………………………………………………

………………………………………………………………………………

- Idiom has been named as a big problem in translating from language to another, especially where a similar idiom in the target language cannot replace the original of the source language. How does your policy or established practice deal with idiom?………………………………………

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

24. Is there any official policy regarding the motivation behind translating texts for children, or is practiced to keep to a budget, or is there another reason?: ……………………………………………………………………………………………..

25.If there is any comment to make on the translation process and policies used by your company, please make it:…………………………………………………………………..

……………………………………………………………………………………………..
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